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Go where?
Thank you
na krub.

Language variations

teaCHER, sumMER,
strawberRY...



IntroductionI

The course Issues in teaching
English as an international language 

Target: pre-service teachers at a
university 
Result: elevated perceptions
among course participants
(Pham, 2023).

The translation into practice
remains largely unknown.

This study examines the
perceptions and self-
reported practices of English
language pre-service
teachers after such training.
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Question 1: To what extent do English

language pre-service teachers perceive

English as an international language

teaching?

Question 2: To what extent do English

language pre-service teachers perceive

they have practiced English as an

international language teaching?

Research questions

IntroductionI 5



Inform teacher education programs 

IntroductionI

Significance of the study

Inform various stakeholders intimately
involved in EILT in Vietnam

Contribute to the understanding of the
complexities of EILT in Vietnam and
similar teaching contexts
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Kachru's Concentric Circles of English (Kachru, 1992)

Literature reviewII

Non-native English speakers has
outnumbered native English speakers
(Graddol, 2003; McKay, 2003)

7

https://www.researchgate.net/figure/Kachrus-Concentric-Circles-of-English-Kachru-1992_fig1_327702842


Implications for English language teaching: the shift in teaching goals

Literature reviewII

The new goal: To prepare learners to successfully communicate
with speakers from various linguistic and cultural backgrounds
(McKay, 2002; Kirkpatrick, 2014; Sharifian, 2014)
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Implications for English language teaching: the shift in teaching goals
In the context of Vietnam

4

Literature reviewII

Vietnamese students are expected
to be able to use a foreign language
confidently in their daily
communication, their study and
work in integrated, multicultural and
multilingual environments.

(MOET, 2008)

To implement EIL in teaching (EILT), a paradigm shift
among English language teachers is essential (Brown,
1995; Matsuda, 2012; McKay, 2002; Renandya, 2012).
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Related studies: Practice

Literature reviewII

Internationally
Some examined practicum teaching (e.g.,
Cahyanto, 2013; Illés, Akcan & Feyér, 2013;
Praptiningrum, 2013). 
Some only explored the anticipated
implementation of EILT (e.g., Christou et al., 2022).

In Vietnam: limited numbers of studies on practice

The need to include more voices and critical
reflections from pre-service teachers.

11



The course “Issues in teaching English as an International Language”

Literature reviewII

Course participants

Pre-service teachers in four classes at a teacher

training university in Hanoi (cohort 2020-2024)

Course contents

(1) Key concepts related to EIL

(2) Standard and intelligibility

(3) EILT methodologies

Mode

Optional course 

Length: 15 weeks

Study mode: In-person lectures and self-study

(4) EIL assessment

(5) EIL teacher identity

→ Based on these contents, the conceptual framework was developed.
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Conceptual framework

Literature reviewII

Drawn from a recent study by Jantadej (2021) and the contents of the course,
four pillars arise.

(1) Linguistic and cultural literacy

(2) Awareness of the dispossessing of

English & features of different varieties

→ Due to the relatively early stages of professional development of pre-service

teachers, EIL assessment was excluded to ensure relevance.

(3) EILT methodologies

(4) EIL teacher identity
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Research methodologyIII

Explanatory sequential mixed methods

→ A variety of data types developed a more

thorough understanding of the research

problems (Creswell & Creswell, 2017).

Research design
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Research instruments

Research methodologyIII

Likert-scale questionnaire

to gather perceptions

Semi-structured interview

protocols to triangulate the

data and gather reflections

on practices

15



Designing research instruments

Pilot testing

Collecting quantitative data
(purposive sampling)

Analyzing quantitative data
(descriptive statistics)

Data collection and analysis procedure

Research methodologyIII

85 senior pre-service teachers having

participated in the EIL course

16



Data collection and analysis procedure

Research methodologyIII

Analyzing quantitative data
(descriptive statistics)

Collecting qualitative data
(stratified sampling)

Analyzing qualitative data
(thematic analysis)

Presenting the data

7 pre-service teachers: 4 from  ‘more

aligned’ groups and 3 from ‘less aligned’
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Extent Descriptions Mean

Closely aligned Strongly agreed with EILT principles. 3.26 - 4.00

Somewhat aligned Generally agreed with EILT principles.
Some notions might not correspond with EILT. 2.51 - 3.25

Less aligned Generally disagreed with EILT principles.
Some notions might correspond with EILT. 1.76 - 2.50

Minimally aligned Strongly disagreed with EILT principles. 1.00 - 1.75

Findings & discussionIV

Question 1: The extent of perception

18



Findings & discussionIV

Question 1: The extent of perception

Pre-service teachers’ perceptions were generally aligned with EILT.

Somewhat
aligned
M = 3.15

First pillar: Linguistic and cultural literacy
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Findings & discussionIV

Question 1: The extent of perception

Pre-service teachers’ perceptions were generally aligned with EILT.

Closely
aligned
M = 3.51

Second pillar: Awareness on the dispossession of English & features of different varieties
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Findings & discussionIV

Question 1: The extent of perception

Pre-service teachers’ perceptions were generally aligned with EILT.

Closely
aligned
M = 3.31

Third pillar: EILT methodologies
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Findings & discussionIV

Question 1: The extent of perception

Closely
aligned
M = 3.47

Fourth pillar: EIL teacher identity
Pre-service teachers’ perceptions were generally aligned with EILT.
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Findings & discussionIV

Question 1: The extent of perception

Most and least positively perceived aspects:

Most agreement (M = 3.5 and above): 
Teaching cultures beyond those of native English speaking countries
International status of English and its different varieties
Intercultural competence in relevant cultures 
Unique advantages of non-native teachers

Pre-service teachers’ perceptions were generally aligned with EILT.
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Least agreement (M = 3.2 and below)
Exemplifying L2-L2 interactions
Developing communicative strategies
Critically using CLT in the EIL context



Findings & discussionIV

Question 1: The extent of perception

Data from 7 interviewees showed similar results.

For example...
100% reached a consensus on the significance of intercultural and
pragmatic competence.
86% agreed that students should be well-versed in the pragmatic rules of
their future communicators.
71% strongly asserted that the English language belongs to all users.

Pre-service teachers’ perceptions were generally aligned with EILT.
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Findings & discussionIV

Question 1: The extent of perception

This study confirmed past research on pre-service teachers’ perceptions.

Linguistic and cultural literacy: Maijala (2018) and Numrich (1996)
→ Increased receptivity towards integrating cultures into lessons after training.

Awareness on the dispossession of English & features of different varieties:
Christou et al., 2022; Lee & Lee, 2018; Mai, 2016; Sadeghpour & Sharifian, 2017

→ Training positively influenced their EILT perceptions.

Pre-service teachers’ perceptions were generally aligned with EILT.

25



Findings & discussionIV

Question 1: The extent of perception

Intercultural & pragmatic competence: Raja et al. (2022), Elmeddahim
(2022), Yildirim (2015) and Yuan et al. (2015)

EIL teacher identity: Beckett & Stiefvater, 2009; Christou et al., 2022;
Walkinshaw & Oanh, 2014

→ Non-native English teachers had unique advantages to offer

The common awareness among pre-service teachers.

Pre-service teachers’ perceptions were generally aligned with EILT.
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This study confirmed past research on pre-service teachers’ perceptions.



Findings & discussionIV

Extent Descriptions

Not practiced No or little evidence of EILT in classroom instructions. 
No evident intention of EILT integration.

Rarely
practiced

Rare or infrequent application of EILT in classroom instructions.
Isolated and/or surface-level instances of EILT.
Might be spontaneous rather than intentionally practiced.

Sometimes
practiced

Periodic application of EILT in classroom instructions.
Slightly more planned and in-depth integration.
Despite an evident effort to include EILT in teaching, it was not consistently and/or
comprehensively applied in classroom instructions.

Consistently
practiced

Regular usage of EILT in classroom instructions.
Planned and in-depth integration.
This usage is not limited to particular learning contents but extends to different topics.
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Findings & discussionIV

Question 2: The extent of practice

Most practiced 29



Findings & discussionIV

Question 2: The extent of practice

Least practiced 30



Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Materials availability (materials discourage teaching)

I hardly touch on the Outer or Expanding circles. It’s because materials don’t
invest in it, they lean more towards the language aspect than culture or teaching
EIL to students (Thảo Linh)

There’s no connection between language and culture in the materials, so it’d be
odd to discuss it with students, right? (Mai Anh)

Most textbooks do introduce cultures... but they do not focus on the skill aspect,
they stop at the knowledge level only. (Minh Đức)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Stakeholder pressure (educational institutions or parents show
negative attitudes towards EIL and NNESTs)

There’s the pressure from the center, lack of time, and too many goals we have to
achieve in one lesson.  (Thảo Linh)

Most centers prefer European-native teachers, regardless of what country they’re
from. As long as they're Western, they can win over parents. (Minh Đức)

I feel like I’m simply paving the way for the native teachers... (Quốc Anh)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Student reception (students show negative attitudes towards EIL)

Students just want to learn English. When I try to venture out of it, I’m afraid they
may not appreciate it. (Thảo Linh)

Students do not prioritize interacting with people from different cultures, or even
getting in touch with cultures other than British or American ones... Most students
also react somewhat negatively to that... (Thanh Thảo)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Efficiency (it is inefficient to teach EIL)

I want to save time for the lesson. I want to focus more on the language.
(Quốc Anh)

There’s the issue of time. I have to go through all the content in the book,
because it’s heavy on theory. (Mai Chi)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Relevance (learning EIL is irrelevant to students)

There are a few lessons that touch upon various countries around the world. For
example, like Indian culture where they eat with their hands... But if I mention
more, it becomes irrelevant. (Mai Chi)

Middle or high school students are focusing on ‘standard’ grammar, so making
them learn other grammar is irrelevant. (Minh Đức)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Practical application (students have few opportunities to apply EIL)

I didn’t teach pragmatic rules. Because my students usually work with Vietnamese
people, they don’t plan on living abroad or working with foreigners. (Thanh Thảo)

Typically, Vietnamese students don't think much about other cultures so they won’t
be able to apply much of foreign cultures. (Mai Chi)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Negative washback effect (test preparation hinders EILT)

I always teach the standard variety. Because that’s what they'll be tested on.
(Thanh Thảo)

In IELTS and similar exams, the audio we listen to tends to be either British or
American English, or at most, Australian English. We don’t see Singaporean or
Indian English. So, I think introducing them might end up being redundant.
(Thu Thủy)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Unawareness or uncertainty about teaching methods

I don’t even know how I’d go about teaching it. Would I now have to spend a
considerable amount of time researching cross-cultural stuff? (Thanh Thảo)

The reason I haven’t is because I’ve never really thought about it and when
you mentioned, it seemed quite difficult. (Mai Anh)
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Findings & discussionIV

Question 2: The extent of practice

Challenges in implementing EILT

Materials availability (materials discourage teaching)
Stakeholder pressure (educational institutions or parents show
negative attitudes towards EIL and NNESTs)
Student reception (students show negative attitudes towards EIL)
Efficiency (it is inefficient to teach EIL)
Relevance (learning EIL is irrelevant to students)
Practical application (students have few opportunities to apply EIL)
Negative washback effect (test preparation hinders EILT)
Unawareness or uncertainty about teaching methods

→ Some of the challenges resonate with studies by Deniz et al. (2020)
and Marlina (2014).
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Findings & discussionIV

Question 2: The extent of practice
This theory-practice divide echoes the findings of previous studies (Christou et al., 2022;
Deniz et al., 2020; Lee et al., 2018; Mai, 2016; Marlina, 2014; Sadeghpour & Sharifian, 2019).
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Language teacher trainers

Maintain highly perceived aspects (e.g.

ensure regular assessment and up-to-date

contents)

Address less perceived aspects (e.g. revise

delivery, contents and learning activities,

leverage flipped classroom learning)

Bridge the theory-practice gap (e.g. provide

real-life scenarios, role-plays, and other

practical modules).

ConclusionV

Curriculum and materials designers

Materials unavailability

→ More culturally and linguistically inclusive

teaching resources help ease stakeholder

pressure and guide pedagogical strategies

(Deniz et al., 2020; Kumaravadivelu, 2012;

Sadeghpour & Sharifian, 2019).

Many of the challenges involved external factors such as curriculum, teaching
materials, exams based on native-speaker norms, inadequate teacher training,
resource constraints, and stakeholder pressure.
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English language assessment developers

Negative washback from high-school

exams and standardized tests (IELTS,

TOEIC)

→ Accommodate EIL in a context-sensitive

version of language testing to influence

positive washback .

ConclusionV

Stakeholder

Stakeholder pressure

→ Raise awareness among institutional

administrators to help ease native-

speakerism and allow non-native teachers

to draw on their strengths (e.g. workshops,

policy reforms, pilot programs). 

Many of the challenges involved external factors such as curriculum, teaching
materials, exams based on native-speaker norms, inadequate teacher training,
resource constraints, and stakeholder pressure.
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